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DES I G N  G U I DE  

 
This PowerPoint 2007 template produces a 36”x48” 
presentation poster. You can use it to create your research 
poster and save valuable time placing titles, subtitles, text, 
and graphics.  
 
We provide a series of online tutorials that will guide you 
through the poster design process and answer your poster 
production questions. To view our template tutorials, go online 
to PosterPresentations.com and click on HELP DESK. 
 
When you are ready to print your poster, go online to 
PosterPresentations.com 
 
Need assistance? Call us at 1.510.649.3001 
 

 

QU ICK  START 
 

Zoom in and out 
 As you work on your poster zoom in and out to the level 
that is more comfortable to you.  

 Go to VIEW > ZOOM. 
 

Title, Authors, and Affiliations 
Start designing your poster by adding the title, the names of the authors, 
and the affiliated institutions. You can type or paste text into the 
provided boxes. The template will automatically adjust the size of your 
text to fit the title box. You can manually override this feature and 
change the size of your text.  
 
TIP: The font size of your title should be bigger than your name(s) and 
institution name(s). 
 
 

 
 

Adding Logos / Seals 
Most often, logos are added on each side of the title. You can insert a 
logo by dragging and dropping it from your desktop, copy and paste or by 
going to INSERT > PICTURES. Logos taken from web sites are likely to be 
low quality when printed. Zoom it at 100% to see what the logo will look 
like on the final poster and make any necessary adjustments.   
 
TIP:  See if your school’s logo is available on our free poster templates 
page. 
 

Photographs / Graphics 
You can add images by dragging and dropping from your desktop, copy 
and paste, or by going to INSERT > PICTURES. Resize images 
proportionally by holding down the SHIFT key and dragging one of the 
corner handles. For a professional-looking poster, do not distort your 
images by enlarging them disproportionally. 
 

 
 
 
 
 
 

Image Quality Check 
Zoom in and look at your images at 100% magnification. If they look good 
they will print well.  
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QU ICK  START ( con t . )  
 

How to change the template color theme 
You can easily change the color theme of your poster by going to the 
DESIGN menu, click on COLORS, and choose the color theme of your 
choice. You can also create your own color theme. 
 
 
 
 
 
 
 
You can also manually change the color of your background by going to 
VIEW > SLIDE MASTER.  After you finish working on the master be sure to 
go to VIEW > NORMAL to continue working on your poster. 
 

How to add Text 
The template comes with a number of pre-
formatted placeholders for headers and text 
blocks. You can add more blocks by copying and 
pasting the existing ones or by adding a text box 
from the HOME menu.  

 
 Text size 

Adjust the size of your text based on how much content you have to 
present. The default template text offers a good starting point. Follow 
the conference requirements. 

 

How to add Tables 
To add a table from scratch go to the INSERT menu and  
click on TABLE. A drop-down box will help you select rows 
and columns.  

You can also copy and a paste a table from Word or another PowerPoint 
document. A pasted table may need to be re-formatted by RIGHT-CLICK > 
FORMAT SHAPE, TEXT BOX, Margins. 
 

Graphs / Charts 
You can simply copy and paste charts and graphs from Excel or Word. 
Some reformatting may be required depending on how the original 
document has been created. 
 

How to change the column configuration 
RIGHT-CLICK on the poster background and select LAYOUT to see the 
column options available for this template. The poster columns can also 
be customized on the Master. VIEW > MASTER. 

 
How to remove the info bars 

If you are working in PowerPoint for Windows and have finished your 
poster, save as PDF and the bars will not be included. You can also delete 
them by going to VIEW > MASTER. On the Mac adjust the Page-Setup to 
match the Page-Setup in PowerPoint before you create a PDF. You can 
also delete them from the Slide Master. 
 

Save your work 
Save your template as a PowerPoint document. For printing, save as 
PowerPoint or “Print-quality” PDF. 
 

Print your poster 
When you are ready to have your poster printed go online to 
PosterPresentations.com and click on the “Order Your Poster” button. 
Choose the poster type the best suits your needs and submit your order. If 
you submit a PowerPoint document you will be receiving a PDF proof for 
your approval prior to printing. If your order is placed and paid for before 
noon, Pacific, Monday through Friday, your order will ship out that same 
day. Next day, Second day, Third day, and Free Ground services are 
offered. Go to PosterPresentations.com for more information. 
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OVERVIEW	

THEORIES	

Tri-focus framework 
•  Developed by Siegel-Causey  
    and Bashinski (1997) 
•  5 broad strategies 
1)  Enhancing partner sensitivity 
2)  Augmenting input 
3)  Utilizing routines 
4)  Increasing communication 
      opportunities for the child 
5)  Modifying the communication 
      environment to enhance communication 
 
Four aspects of communication 
•  4 aspects 
1)  Form (mode) 
2)  Function (the communication partner’s 
      interpretation of the child’s intent 
3)  Content (message) 
4)  Context (including the physical environment, individual characteristics, 

communication partner, and activities and routines) 

DWD	–	INTELLECTUAL	DISABILITY	

 
 

DEAFBLIND	

FUTURE	RESEARCH	

•  Higher needs in DHH-ID and DHH-ASD than in DB 
•  More research on receptive communication and comprehension 
•  Studies that examine how children learn symbols (and relative importance 

of iconicity) 
•  Needs for studies that modify interventions that have worked for learners 

with other disabilities 
•  Methodological considerations: clear participant, setting, and treatment 

intensity descriptions, studies that include maintenance and generalization 
phases 
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Language development in D/deaf and Hard of Hearing (DHH) 
children is often delayed because of reduced access to language, 
including the lack of opportunities for those whose first language is 
American Sign Language (ASL), to experience fluent models 
(Beal-Alvarez & Huston, 2014). Communication and language 
development is even more likely to be delayed in children who are 
DHH with disability(ies) (DWD; Davis, Barnard-Brak, Dacus, & 
Pond, 2010). Learners who are DWD may struggle with attention, 
need additional time to process information, and may require 
augmentative and alternative communication (AAC) (Jones, Jones, 
& Ewing, 2006).  
  
Awareness of practices recommended for students who are DWD 
could translate into more appropriate services for this particular 
population. Many teachers of the deaf are unaware of some 
evidence-based practices in adjacent fields or feel they would not 
be useful for their population subsequently increasing the research 
to practice gap (Borders, Bock, and Szymanski, 2015). This poster 
outlines theories and  frameworks used for intervention as well as 
practices identified through extensive review of literature for 
students who are DWD with intellectual disabilities, those who are 
DWD with Autism Spectrum Disorders, and those who are  
deafblind. Each of these groups is less found in the literature than 
populations of students who only have deafness. 
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FRAMEWORKS	

Communica/on	
Partner	

Environment	Learner	

Form	

Func/on	Context	

Content	

Developmental Theory 
For Piaget, language was an  
offshoot of thought and the 
development of thought was  
grounded in interaction with the  
physical environment (Gray 2011; 
White, Hayes, & Livesey, 2012). 
 
Behavioral Theory 
Behaviors are learned through direct 
experiences and if reinforced, they 
are more likely to occur without 
consideration for the impact of social 
learning or social context (Bandura,  
2011). 
 
Social-Interactionism Theory 
The structure and functions of  
language are learned through  
reciprocal interactions with others. 
Adult communication partners 
support the maturation of the 
child’s language (Paul, 2001). 
 

Prevalence 
8.8% 
Impact 
•  Unidentified hearing loss will interfere with development  
•  May require greater preparation for participation in audiological testing 
•  Application of instructional approaches from DHH and ID 
•  Communicating through note taking may be limited 
Practices 
Picture Exchange Communication System (PECS) 
Phases of instruction to teach attention to communication partners, several 
communicative intents (with early instruction on requests), and limited 
sentence structures (Bondy & Frost, 1994). 
Functional Communication Training (FCT) 
Teaching socially appropriate communication to replace undesirable behaviors 
(Brown et al., 2000). 
Prelinguistic Milieu Teaching (PMT) and Milieu Teaching (MT) 
PMT: Direct instruction in the natural environment with strategies such as 
careful environmental arrangements, following the child’s interests, and parent 
education.  
MT: Naturalist approach that integrates behavioral principles. Use of mand-
model (adult models an expression and then creates an opportunity for the 
learner to express) (Fey et al., 2013).  
Receptive approaches (Aided Language Stimulation, System for 
Augmenting Language, & Aided Language Modeling) 
Adult communication partners models an expression using a non-speech form 
(such as gestures or pictures) that is paired with use of a speech-generating 
device or speech (Bruce & Borders, 2015). 
Scripts (Joint Action Routines, scripted routines, and planned dialogues) 
Scripts articulate what the learner and the communication partner must do.  
May reduce anxiety and communication frustration (Keen, Sigafoos, & 
Woodyatt, 2001 and others-see Bruce & Borders, 2015). 
Writing Messages Using Line Drawings 
Systematic instruction applied to teach employment vocabulary and to make 
requests using line drawings (Allgood et al, 2009)  
Use of Pictures to Enhance Acquisition of Signs or Speech 
Comprehension of pictures improved by iconicity, familiarity of referent, 
whole rather than partial images of referent, color, size, and practice  
(Beukelman & Mirenda, 2013).  
 

Prevalence 
6.4%  
Impact 
•  Very little incidental or observational learning occurs 
•  Effect is not additive 
•  Marked impact on communication, literacy, and orientation & mobility 
Practices 
Child-Guided Approaches 
Van Dijk Curricular Approach and Conversational Approach 
Includes strategies such as building trust with child, coactive teaching 
techniques, nonverbal dialogues, and responding to child’s interests and 
emotions.  
Systematic Instruction 
Applies behavioral principles, such as prompting, shaping, fading, and 
reinforcement.   
Especially effective in increasing rates of expression and varied intents. 
Invest in adult communication partner skills 
Parents and professionals can improve their communication partner skills 
(including level of responsiveness) through modeling and coaching. 
Use tangible representations with prelinguistic learners 
Two and three dimensional representations that share a close relationship to 
the referent. 
When object representations are used receptively, known as object cues. 
Use tactile approaches and strategies 
Touch cues to prevent starting and to support anticipation and comprehension 
Tactile sign language 
(Ferrell, Bruce, & Luckner, 2014) 

Prevalence 
2% 
Impact 
•  Overlapping characteristics (Knoors & Vervloed, 2011)  
•  Differential diagnosis difficult 
•  Behavior, language, and communication are of utmost concern 
Practices 
Applied Behavioral Analysis (ABA) 
Systematic approach to behavioral modification based in the principles of 
behavioral theory. 
Functional Behavioral Analysis (FBA) 
Determination of the behavioral function (gaining/avoiding attention, sensory 
input and/or a tangible item) through a series of steps including data collection 
and hypothesis testing. 
Picture Exchange Communication System (PECS) 
Phases of instruction to teach attention to  
communication partners, several communicative  
intents (with early instruction on requests), and  
limited sentence structures (Bondy & Frost, 1994). 
Palm Orientation (try sitting/standing next to instead of across from) 
Students with ASD tended to reverse palm orientation on sign requiring 
inward/outward orientation (Shield & Meier, 2012). 
Teach awareness of facial cues to signers 
Difficulty in understanding emotions expressed on the face (Denmark, 
Atkinson, Campbell, & Swettenham, 2014). 
 


