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Prepared by the DCDT Publications Committee 

 
The National Secondary Transition Technical Assistance Center has identified 16 evidence-
based predictors of post-school success for students with disabilities based on a systematic 
correlational literature review (Test et al., 2009). Findings indicated that students, who 
participated in community-based training, which involved instruction in non-school, natural 
environments focused on development of social skills, domestic skills, accessing public 
transportation, and on-the-job training, were more likely to be engaged in post-school 
employment (Halpern et al., 1995; White & Weiner, 2004). Recently, Rowe et al. (2013) 
conducted a Delphi study to add specificity to the existing predictor definitions identified by Test 
et al. (2009) and operationally defined the predictors so local educators understand the 
components necessary to develop, implement, and evaluate secondary transition programs based 
on predictor research. 
 
Community experiences are operationally defined as “activities occurring outside of the school 
setting, supported with in-class instruction, where students apply academic, social, and/or 
general work behaviors and skills.” (Rowe et al., 2013).  
 
Community experiences should include the following essential program characteristics as 
identified by Rowe et al., 2013: 
 

• Allocate sufficient resources to support meaningful community-based experiences.  
• Conduct ecological assessments to determine skills needed for various community 

environments. 
• Provide instruction on skills needed to safely access community environments as 

identified via ecological assessments. 
• Conduct transition assessments with students and families to determine appropriate 

community environments for current and future activities. 
• Use community-based instruction to teach, assess, and monitor the attainment of 

desired academic and/or functional skills.  
• Observe and document students’ attainment of desired behaviors and skills across 

diverse environments.  
• Instruct students in use of public transportation.  
• Provide supervision during community experiences to guide and direct students in the 

development of appropriate behaviors and skills needed for specific environments.  
• Involve parent and adult service providers to support student involvement in 

community experiences. 
• Cooperate with community partners (e.g., employers, recreation facilities) to develop 

community experience sites.  
• Provide supports for parents to arrange community experiences after school hours. 
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• Train teachers and paraprofessionals in necessary safety, health policies, and liability 
coverage necessary for students to participate in community experiences. 

 
Application to Teachers  

• Evaluate community experiences for students to ensure essential program 
characteristics are included. 

• Use the lesson plan starters at http://www.nsttac.org/content/lesson-plan-starters as 
the framework for building lesson plans related to participation in community 
experiences that are based on high quality research.  

• Consider students’ current and future environments (e.g., worksites, education sites) 
when determining students’ IEPs and the need for community experiences.   

• Prioritize community experiences based on student’s post-school goals and student 
and family’s preferences for where they go and what they do now and in the future.  

• Use community-based instruction to teach independent living and employment skills 
in real-life situations. 

 
Application to Administrators  

• Use the Predictor Self-Assessment to evaluate community experiences located here: 
http://psocenter.org/content_page_assets/content_page_3/Predictor_Self-
Assessment.final_06_24_13.pdf  

• Support community experiences as an essential component of a transition program for 
all students and as a required component of the curriculum for students with 
disabilities.  

• Accompany students and teachers on community experiences to learn how and why 
instruction outside of the school building is crucial to students’ success beyond high 
school.   

• Allocate and advocate for funding to support community experiences for all students 
with disabilities, including youth with high incidence disabilities.  
 

Application to Families  
• Ask at your child’s IEP meeting which community experiences are needed for your 

child to meet his or her goals or objectives.   
• Share with your child’s teacher the places you go as a family and the skills your child 

needs to be successful in those environments.  
• Provide a variety of community experiences to your child beginning when he or she is 

very young with trips to various community locations (e.g., parks, grocery store) and 
continue as he or she matures with trips to college campuses, museums, and potential 
worksites.  
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Where to go for Additional Information   
 

Websites 
 
National Secondary Transition Technical Assistance Center Lesson Plan Starters 

• http://www.nsttac.org/content/student-development-0 
• http://www.nsttac.org/content/program-structure-0  

 
National Secondary Transition Technical Assistance Center (2009). Predictors of Post-School 

Success.  
•  http://www.nsttac.org/content/predictor-resources  

 
Books, Newsletters, and Research Articles 
 
Flexer, R.W., Baer, R.B., Luft, P., & Simmons, T.J. (2008). Transition planning for secondary 

students with disabilities. New Jersey: Pearson Education Inc.Rudy, J. (2010). Get Out, 
Explore, and Have Fun: How Families of Children with Autism or Asperger Syndrome 
Can Get the Most out of Community Activities. Jessica Kingsley Publishers: London.  

Rowe, D. A., Alverson, C. Y., Unruh, D., Fowler, C., Kellems, R., & Test, D. W. (2013). 
Operationalizing evidence-based predictors in secondary transition: A Delphi study. 
Manuscript in preparation.  

Storms, J., O’Leary, E., & Williams, J. (2000). Transition requirements: A guide for states, 
districts, schools, universities, and families. National Center on Secondary Education and 
Transition Institute on Community Integration (UCE) Minneapolis, MN: University of 
Minnesota. 

Test, D. W., Mazzotti, V. L., Mustian, A. L., Fowler, C. H., Kortering, L. J., & Kohler, P. H. 
(2009). Evidence-based secondary transition predictors for improving post-school 
outcomes for students with disabilities. Career Development for Exceptional Individuals, 
32, 160-181. 

 
 
 
Although permission to reprint this publication is not necessary, the citation should be: 
 
Council for Exceptional Children’s Division of Career Development and Transition Publications 

Committee (DCDT; August 2013). Fast Facts: Community Experiences. 
 
 
 
 
 
 
 This Fact Sheet is a collaborative effort between DCDT and the National Secondary Transition Technical Assistance Center 

(NSTTAC).  NSTTAC is funded through the Office of Special Education Programs, Office of Special Education and 
Rehabilitative Services, U.S. Department of Education (Grant #H326J050004 & H326J11001). However, the contents do not 
necessarily represent the policy of these agencies and endorsement by the federal government should not be assumed. OSEP 
Project Officer: Dr. Marlene Simon-Burroughs	  
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