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Abstract 

The strategies for teaching reading comprehension skills to high school students with 
intellectual disabilities are different than the strategies for teaching those skills to 
elementary students.  This paper examines several specific strategies that can be easily 
implemented in the classroom.  Studies show that reciprocal teaching, scaffolding 
information, and graphic organizers increase students’ comprehension.  In addition, the 
issue of relevant literature is also critical to successful reading comprehension.  Finally, 
this paper examines the use that technology can play when teaching reading 
comprehension.  A sample weekly lesson plan is provided in Appendix A.   
 
Keywords: reading comprehension, intellectual disability, high school, reciprocal 
teaching, scaffolding, graphic organizers 

 
Introduction 

Teaching reading comprehension to high school students with intellectual disabilities is 
an often overlooked challenge for special education teachers.  The vast majority of reading 
curriculum is geared toward students at the elementary level and is not appropriate for 
struggling high school readers.  An intellectual disability is defined as an IQ of less than 70 and 
varies between mild, moderate, and severe.  The focus of this paper is on those in the mild to 
moderate range.  These students are generally high-functioning.  They are able to participate in 
some general education settings, such as elective classes, with assistance as appropriate.  
Students in this category face a variety of learning difficulties across the curriculum.  Some of 
the struggles, such as issues with grasping concepts in social studies and life skills classes, can 
be helped with stronger reading comprehension skills.   

 
Review of the Literature 

The review is divided into four sections.  First, strategies for teaching comprehension are 
addressed.  These strategies are specific to high school students and clearly define what works 
and does not work for this population.  Second, motivation and use of relevant literature is 
discussed.  If a student is not motivated, he will not learn.  This section gives concrete examples 
of strategies that have been proven to motivate the unmotivated learner.  Third, the use of 
technology in teaching reading comprehension is addressed in detail.  High school students are 
very technologically savvy.  This section gives examples of ways to incorporate technology into 
the learning process.  Finally, conclusions based on the literature are discussed.  This section 
gives detailed ideas on what needs to happen in the high school setting in order for students to 
increase their comprehension skills.   
 

Strategies for Teaching Comprehension 
Known as metacognition, or thinking about thinking, readers must first learn to 

comprehend the text in order to be successful readers (Malmgren & Trezek, 2009).  Students 
need to be able to “clarify a purpose before reading, monitor comprehension during reading, 
and reflect after reading” (Malmgren & Trezek, 2009, p. 4) in order to fully comprehend the text.  
These skills are not inherent but must be taught through explicit instruction in the classroom.   

The vast majority of current research on teaching reading is focused on the elementary 
level. Very little research is done on teaching reading to struggling secondary students. Those 
students who are intellectually disabled are even more neglected when they should be getting 



TEACHING READING COMPREHENSION  14 

 

 

R
e

s
e

a
rc

h
 t

o
 P

ra
c
ti

c
e

: 
K

-1
2

 S
c
h

o
la

rs
h

ip
 |

 F
a

ll
 2

0
1

4
  

more help.  In fact, “. . . remedial support for literacy is typically provided only at the elementary 
school level” (Malmgren & Trezek, 2009, p. 1) when studies have shown that “. . . adolescence 
is not too late to intervene and even older students with learning disabilities benefit from 
targeted interventions . . . that focus on word study, developing word meanings and concepts as 
well as comprehension strategies” (Malmgren & Trezek, 2009, p. 1).   

In the general education classroom each subject area is generally taught individually. 
For students with intellectual disabilities, studies have shown that subjects should be taught 
together to gain the best results in the area of comprehension (Alfassi, Weiss, & Lifshitz, 2009).  
For instance, reading skills can be taught when students are reading social studies literature.  
Teachers can have the students do a graphic organizer to aid in comprehension while reading a 
biography about an important historical figure. 

Strategy instruction has been found to increase the comprehension skills of high school 
students with intellectual disabilities.  “The focus of strategy instruction centers on developing 
readers’ procedural and conditional knowledge to improve their comprehension of texts” (Dole, 
Brown, & Trathen, 1996, p. 66).  According to Dole et al. (1996), studies of fluent readers have 
shown that they use specific strategies during the entire reading process to gain the most 
understanding of the text.  These strategies are skills that have been taught in the general 
education classroom at every level.  In order for students with intellectual disabilities to learn 
these strategies, the teacher must model the strategy multiple times.  The teacher must also 
scaffold learning by first working closely with the student and then gradually allowing the 
students to do more independently as they gain mastery of the strategy.  Finally, it is imperative 
that the teacher communicate the benefits of each strategy.  In general, high school students 
are more apt to follow rules if they know how the rules are going to benefit them, unlike 
elementary students who follow rules simply because they are there.   

The results of a study by Dole et al. (1996) show concretely that strategy instruction 
works to substantially increase the comprehension skills of students who are significantly behind 
grade level.  The students in the strategy instruction group were given very specific directions 
while the students in the other groups were given vague directions.  The students in the strategy 
instruction group were taught to read actively by answering questions about the text. The 
students in the strategy group outperformed the students who were in the vague instruction 
group by scoring 19 out of 30 versus 13.5 out of 30 on a standard test. This study suggests that 
students with intellectual disabilities do have the ability to learn comprehension skills when 
given very specific instructions.  

Students with intellectual disabilities also need more exposure to words and texts than 
those who are not intellectually disabled (Malgrem & Trezek, 2009).  Comprehension instruction 
is “best achieved by employing multiple instructional approaches” (Malmgren & Trezek, 2009, p. 
7).  Of those strategies studied in a comprehensive meta-analysis review of interventions used 
with high school students, “the strongest research base includes comprehension monitoring, 
use of graphic and semantic organizers, answering and generating questions, recognizing story 
structure, and summarizing” (Malmgren & Trezek, 2009, p. 4).   

One strategy that has been shown to be successful is reciprocal teaching.  The strategy 
involves two major components.  First, students read a passage one paragraph at a time and 
practice the comprehension strategies of generating questions, summarizing, attempting to 
clarify texts that may be confusing, and then predicting what may be in the next paragraph.  
Second, is the notion of guided practice or scaffolding.  The practice of scaffolding involves 
adding new skills to previously mastered skills.  In order for it to be successful, the teacher must 
make connections between the new skills and mastered skills.  Initially, the teacher takes the 
larger role by working closely with the student but, gradually, the student takes on more 
responsibility until he or she is doing all of the work independently (Alfassi et al., 2009).   

A study of 35 students, with an average age of 18.95 years, was conducted to see if 
reciprocal teaching did, in fact, increase students with intellectual disabilities reading 



TEACHING READING COMPREHENSION  15 

 

 

R
e

s
e

a
rc

h
 t

o
 P

ra
c
ti

c
e

: 
K

-1
2

 S
c
h

o
la

rs
h

ip
 |

 F
a

ll
 2

0
1

4
  

comprehension skills (Alfassi et al., 2009).  The study used literature that was relevant to the 
process of transition, such as daily living and job skills.  Students were given a pretest prior to 
intervention then tested again after intervention.  Students who were taught by reciprocal 
teaching showed a significantly higher rate of comprehension than those students were taught 
using traditional reading comprehension strategies.  

In the same vein as reciprocal teaching, the strategy of using shared stories, or reading 
aloud to students with intellectual disabilities has been studied as a means of teaching reading 
comprehension.  In a study of five students conducted at the University of North Carolina at 
Charlotte, Mims and colleagues sought to find out if reading aloud to students would help in 
their comprehension of texts that they were also reading individually (Mims, Browder, Baker, 
Lee, & Spooner, 2009).  To ensure accurate results, the researchers used three texts—Dirty 
Bertie by David Roberts, Alexander and the Terrible, No Good, Very Bad Day by Judith Voirst, 
and I Missed You Everyday by Simms Tabak.  The study took place over several months and 
used the same ten basic questions to assess comprehension.  Their results consistently 
showed that when the books that students with intellectual disabilities were reading were also 
read aloud their comprehension was significantly higher than when the student read the book 
alone.    

Understanding text structure is paramount to learning good comprehension skills.  It 
gives students “schema to draw on when processing new text” (Malmgren & Trezek, 2009, p. 7).  
Text structure is traditionally taught at length in elementary schools.  Even though research has 
shown that teaching text structure to secondary students with intellectual disabilities can help 
them to become stronger readers (Malmgren & Trezek, 2009), it is rarely practiced at the 
secondary level.  By using different types of texts such as narratives, poems, letters, and notes, 
students learn to use comprehension strategies in a variety of ways (Erickson, Hatch, & 
Clendon, 2010).  Doing so is important, because high school students will need to be able to 
comprehend a variety of things once they transition into the real world.  For instance, they will 
need to be able to read instruction manuals related to work, simple menus in a restaurant, and 
personal correspondences.   

Graphic organizers can also help with this process by providing the students a visual 
representation of the text and giving the students a way to concentrate on specific elements 
such as plot, character, setting, or conflict/resolution (Malmgren & Trezek, 2009).  Graphic 
organizers can take the form of something simple, such as the traditional bubble map, or 
something more complex, such as a timeline or story structure diagram (Malmgren & Trezek, 
2009).  Assigning mnemonics to the words in the graphic organizer can also help students to 
relate the words in the text to their meanings.   

It is important to note that, “some studies of the effectiveness of graphic organizers have 
shown that they improve students’ ability to recall information recorded on the organizer more 
than they improve general comprehension” (Malmgren & Trezek, 2009, p. 7).  Specifically, a 
study done with seventh graders showed that the students could remember what was on the 
story maps but could not recall the plot of the story (Malmgren & Trezek, 2009).  This finding 
gives credence to the point that a multi-strategy approach is the best way to teach 
comprehension.  A sample lesson using graphic organizers can be found in Appendix A under 
the Tuesday heading. 

Nonconventional strategies are also beginning to be used more frequently in the 
classroom.  Developed by Matthew Ignoffo (1994), mental theater is becoming increasingly 
popular as a means of increasing the comprehension skills of students with intellectual 
disabilities.  Mental theater, as the name implies, asks the students to think of their mind as a 
theater stage.  The strategy consists of three major strategies.  First, the students are asked to 
focus all their attention on the stage where the story will be taking place.  In doing so, the 
abstract notion of concentrating becomes a concrete activity, thus making it easier for the 
students to accomplish.   
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Second, the students are asked to incorporate new knowledge into old knowledge 
(Ignoffo, 1994).  Although this concept is not new, the way in which it is taught is new.  The 
students are told to think of the new knowledge as special effects.  For instance, if a book is 
talking about something tasting salty, Ignoffo has the students think about something that is 
sweet and imagine the two tastes together.   

Finally, in mental theatre, the students participate in three activities based on inner-child 
therapy. (Ignoffo, 1994)  The idea is for the students to acknowledge and then rid themselves of 
any negative feelings about reading which are ultimately impeding their comprehension abilities.  
They are asked to write with their non-dominant hand.  They are also asked to draw a portrait 
that depicts their feelings about reading.  Finally, the students write an actual script about 
themselves as a reader.  At the end of this phase, the students are more aware of their feelings 
and are able to deal with the issues that have come up.      

 
Motivation and the Use of Relevant Literature 

In order to get students to read, they must be motivated.  “Research has shown that 
motivation facilitates engagement in reading” (Morgan & Moni, 2008, p. 92).  If a high school 
student is asked to read a third grade level book because it is at his or her reading level, he or 
she will not be motivated to read because the content of the book is too juvenile (Beers, 1996a).  
They see the reading exercise as simply “saying words, looking at sentences, answering 
questions for the teacher” (Beers, 1996a, p. 32), not as an activity that they could actually enjoy.  
Without motivation from relevant materials, students will not willingly read and, thus, will not 
improve their skills.   

In 2004, Young and colleagues performed a study with 11 females and 9 males with 
intellectual disabilities, ranging in age from 18 to 23 to see what effect the use of relevant 
materials had on their ability to learn comprehension skills (Young, Moni, Jobling, & 
vanKraayenoord, 2004).  The participants all attended a day school program that focused on 
increasing their literary skills.  Prior to assigning reading texts and tasks the researchers 
conducted surveys and interests then assigned texts according to interest.  The study found that 
both comprehension and writing skills increased when the student was asked to use texts that 
interested them.   

According to Beers (1996b), six things that students are more likely to read are (a) 
choice, (b) nonfiction, (c) books with pictures, (d) teachers reading aloud, (e) activities such as 
art projects, and (f) magazines.  Most importantly, students want a choice.  They want to be able 
to decide for themselves what they will and will not read.  They need to be given choices based 
on their likes and dislikes.  In order to give these choices, the teacher must take the time to get 
to know the students.  Just as the students vary in ability, they vary in interests.  By having the 
students fill out a simple questionnaire at the beginning of the year, the teacher can assure that 
there is literature available on a wide variety of topics.  Second, students overwhelmingly 
choose nonfiction when offered it.  Third, even at the high school level, students want the book 
to have pictures to aid in comprehension of the text.  Fourth, the students want the teacher to 
read aloud.  This practice also has been proven to aid in comprehension when used with 
students with intellectual disabilities who are struggling to read.  Fifth, the students want 
activities, such as art projects, that will get them to concretely engage with the text.  In doing so 
comprehension increases.   

Finally, high school students ultimately prefer to read magazines (Beers, 1996b).  To 
that end, Scholastic Incorporated offers several magazines for struggling readers.  Magazines, 
such as Scope and Action focus on vocabulary and other reading skills.  The printed magazines 
are written on an approximately third grade reading level while the topics, such as peer 
pressure, drug use, and popular culture, are important to teens in high school.  They look much 
like the teen magazines currently on the market but are smaller and do not contain 
advertisements.  They also include comprehension assessments, such as multiple choice 
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quizzes and puzzles, at the end of each story.  Every issue also contains a reader’s theater 
piece that is based on a movie or television show currently popular in the media.  

Additionally, each magazine comes with resources available on the web (Scholastic, 
2011).  For instance, a teacher can access specific articles from the printed magazines that are 
rewritten for multiple reading levels while the content is essentially the same.  The teacher can 
then give the students the same comprehension test that is also available with the magazine 
subscription.  This feature allows the teacher to personalize each student’s reading program 
while keeping the content the same for all students.  A sample lesson plan using this strategy 
can be found in Appendix A. 

There is also a concern among educators about the lack of resources available to high 
school students who are struggling to read.  Teachers are turning to adapting texts that are at a 
higher reading level yet relevant to the students in an effort to create more resources.  
Readability formulas exist but are not always reliable.  To ensure success, teachers often use 
leveling procedures, which are newer and more subjective, in conjunction with readability 
formulas (Morgan & Moni, 2008).  

Teachers are also creating original texts to use in the classroom based on students’ 
individual likes and cultural status.  Teachers use target vocabulary within the context of 
something that is meaningful to the students such as current music, current sports, etc. to 
engage the students in reading.  Additionally, the teacher can involve the students in finding 
information about something that interests them which, in turn, causes them to want to engage 
further with the text (Morgan & Moni, 2008).  The process is very labor intensive for the teacher 
but very necessary for a successful outcome for the students.   

Relevant literature must not only include things that the student is interested in but also 
things that the student needs in order to transition into the adult world.  Real life skills are being 
taught simultaneously with literacy instruction in groups such as LATCH-ON in Queensland, 
Australia (Moni, 2000).  The program focuses on teaching reading skills needed to survive in 
society.  The students are given tasks that will directly impact their lives.  These tasks are 
tailored to individual needs and desired outcomes.  For instance, they are taught to read and fill 
out job applications.  They are taught how to read food labels and signs in stores.  The program 
also tries to form partnerships with businesses and organizations in the community (Moni, 
2000).  “Such activities provide connections between their learning and their present and future 
lives” (Moni, 2000, p. 5).  When students can see first-hand that the ability to read will help their 
lives in a positive way, they are more likely to stay with the program. 

In August 2001, the Saskatchewan Association of Rehabilitation Centers published a 
handbook to aid educators who are striving to help high school students and adults with 
intellectual disabilities increase their reading skills.  The manual offers many strategies for 
teaching every aspect of reading.  It also includes specific lesson plans that can be 
implemented easily into any curriculum.  In addition to a large section on strategies to teach 
reading skills, the handbook offers very specific readings and activities directly related to the 
ability to read after transitioning into adulthood (Lockert, 2001). 

 
Use of Technology 

Assistive technology, such as hearing and seeing devices, has been around for 
decades.  The use of technology in literacy instruction has also become a major research issue 
when teaching young adults with mild intellectual disability.  It has become increasingly more 
apparent that “traditional approaches to literacy teaching are linked to computer-based learning 
and internet training” (Moni, 2000, p. 3).  Several studies have addressed this issue and offer 
many suggestions on how to incorporate modern technology into teaching literacy to high 
school students with intellectual disabilities. 

Currently, the electronic book, or e-reader, is quickly becoming a more popular way to 
read in society.  Digital text is everywhere.  Known as supported eText, Anderson-Inman (2009) 
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defines it as “digital text that is modified in some way for the express purpose of improving 
students’ reading comprehension or enhancing their ability to learn from the text” (p. 1).  Unlike 
printed text, digital text can be manipulated.  For instance, The National Center for Supported 
eText (NCSeT) has identified 11 categories in which eText can be useful in helping high school 
students learn to read.  The categories include presentational, such as font size; navigational, 
such as links to other documents; translational, such as synonyms, explanatory or definitions; 
illustrative; summarizing; enrichment; instructional or tutorials; notational or highlighting of 
important text; collaborative or blogs; and evaluative or tests (Anderson-Inman, 2009). 

Unlike most research where there is an individual study, in one location, with one or two 
researchers, and with a finite number of participants, the NCSeT study consists of research 
teams that study groups all over the United States (Anderson-Inman, 2009).  The populations 
are ethnically diverse and participants are primarily intellectually disabled.  The researchers 
focus on text-to-speech, captioning of text, and the use of digital note taking.  Unlike research 
that has a narrower focus, the NCSeT research is designed to pinpoint areas that need more 
study.  The research also focuses on finding the best way to conduct future studies.  To date, 
the NCSeT has discovered that the best designs are those that employ random assignment and 
those that the therapy is introduced, then withdrawn.  In addition, the researchers have also 
discovered that the area of most difficulty was simply getting the students to participate with 
eText willingly (Anderson-Inman, 2009).  Surprisingly, in this age of technological advances, 
some students still prefer printed books. 

Another significant study was reported by The National Early Literacy Panel (NELP) in 
2009.  The NELP focused on three studies and found that “programs such as Literacy through 
Unity and Tango to Literacy teach students with significant intellectual disabilities to identify 
words while teaching them to use sophisticated augmentative and alternative communication 
(AAC) devices” (Erickson et al., 2010, p. 10).  The ability to identify sight words is key to 
students becoming stronger readers.  Additionally, they found that the program MEville to 
WEville offered teachers much needed assistance by providing specific instruction on how to 
integrate technology into the classroom while still using traditional teaching methods. 

Interestingly, the NELP (2009) found that several programs for general education show 
promise in helping those with intellectual disabilities learn to read.  For instance, Co:Writer and 
Word Maker are used in many general education classrooms to help beginning readers learn 
letters and sounds and how they relate to each other in text.  In general education, students 
work with the programs independently.  The key to using these programs with students with 
intellectual disabilities is that teacher interaction is needed more often than for students in the 
general education classroom (Erickson, Hatch, & Clendon, 2010). 

Born out of a Congressional directive to identify the reasons why students are struggling 
to read, the National Reading Panel (NRP) was developed in 1997.  The goal of the NRP was to 
research the research.  Again, “the NRP found that there has been relatively little systematic 
research conducted on using computer technology to deliver reading instruction” (Malmgren & 
Trezek, 2009, p. 4).  In 1997, the NRP strongly suggested that high school students may be 
more motivated to practice new reading skills if they can use the latest computer technology to 
do so.  In addition, the computer can accurately model good reading which the students can 
mimic.  It also allows students to work at their own pace mastering each new skill prior to 
moving on to the next new skill.  Current programs, such as The Peabody Literacy Lab, allow 
students to monitor their progress which then motivates them to work harder (Malmgren & 
Trezek, 2009).  

Finally, a study was done in 2003 to investigate how incorporating use of the software 
Delta Messages could aid in increasing comprehension skills of students with intellectual 
disabilities.  Unlike other programs that replace the teacher, the key to using Delta Messages is 
the close involvement of the teacher with the students and the program.  The study focused on 
six students with intellectual disabilities and covered a variety of reading issues, but placed 



TEACHING READING COMPREHENSION  19 

 

 

R
e

s
e

a
rc

h
 t

o
 P

ra
c
ti

c
e

: 
K

-1
2

 S
c
h

o
la

rs
h

ip
 |

 F
a

ll
 2

0
1

4
  

emphasis on comprehension.  Students were given very specific tasks to do based on their 
reading level.  They were all closely monitored by teachers and/or assistants in the classroom.  
All students showed significant gains in comprehension (Basil & Reyes, 2003).     

 
Conclusions 

Based on the research, several things must happen in the classroom to improve the 
reading comprehension skills of high school students with intellectual disabilities.  First, teachers 
must take the time to model strategies repeatedly.  They must break the strategy down into 
small steps and gradually build on those steps.  Second, high school students, unlike 
elementary students, need to understand why the concepts being taught are important.  
Teachers must connect the information they are teaching to things that are important to the 
students and make those connections clear.  Doing so will provide students the motivation to 
learn.   

Second, more literature needs to be written that is on a lower reading level, but on topics 
that are important to high school students.  It should not be the responsibility of the teacher to 
create these materials.  There are many publishers who specialize in education materials.  
These publishers need to actively seek out authors to write for this population of students. 

Finally, there needs to be more technological development for high school students with 
intellectual disabilities.  Programs such as Reading A-Z and News 2 You on the internet, as well 
as various software packages, exist to help typically developing students learn to read.  There is 
little to no technology specifically geared to struggling readers at the high school level. 

High school students with intellectual disabilities are capable of increasing their reading 
comprehension skills.  They cannot do it without help.  They need to be taught by teachers who 
are trained to use a multi-strategy approach, who are willing to teach and re-teach until the 
students master the concept, and who are willing to make the instruction meaningful to these 
students.  These students deserve to be given every chance at a successful outcome so that 
they can ultimately become productive members of society. 
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Appendix A: Application Product—Week of Lesson Plans 
 
Description of the Class:  The class is a self-contained reading class consisting of 10 
students, Grades 9 through 12.  Currently, four students are reading at a lexile number of 550 
which translates to a Grade 3.0, four are reading at a lexile number of 700 which translates to a 
grade level of 4.1, and two are reading at a lexile number of 800 which translates to a grade 
level of 5.0. 
 
SOL:  9.4  The student will read, comprehend, and analyze a variety of literary texts including  
           narratives, narrative fiction, poetry, and drama. 
 

Monday 
Research issue(s) addressed:  Students need to have relevant literature written at their 
reading level. Student’s comprehension is increased by hearing the story read aloud. 
Materials:  Copy of Scholastic Action article “I Survived Being Bullied” from the January 31, 
2011 issue according to lexile level. 
Introduction:  The teacher will introduce the story.  The teacher will read the vocabulary and 
discuss what the words mean. 
Activities:  The students will divide into groups by lexile number.  The teacher and 
paraprofessional will meet with each group to read the story aloud.  The group without a teacher 
or paraprofessional present will read the story together as a group.   
Daily Assessment:  The teacher will ask the students general questions about what was read. 
 

Tuesday 
Research issue(s) addressed:  Students need to have reading comprehension strategies 
taught and modeled multiple times.  Students need to understand how the information will help 
them. 
Materials:  Article from Monday, graphic organizer, pen/pencil 
Introduction:  The teacher will introduce the Somebody Wanted But So (SWBS) graphic 
organizer.  He or she will read a simple story and demonstrate how the organizer works.     
Activities:  As a class, the students will review the contents of the story.  Together, they will fill 
out a graphic organizer.  The teacher will review each part of the process and explain how it will 
help the students understand the meaning of the story.  He or she will explain the importance of 
the information in the story.  The class will discuss the main points of the story and relate those 
points to real life. 
Daily Assessment:  The teacher will monitor class discussion. 
 

Wednesday 
Research issue(s) addressed:  Students need to have reading comprehension strategies 
taught and modeled multiple times.  Students need to have hands-on activities to keep them 
interested. 
Materials:  Scholastic Action article “Should Parents Ready Your Texts” from the January 31, 
2011 according to lexile level, graphic organizers, pen/pencil, poster board, markers 
Introduction:  The teacher will introduce another article.  He or she will remind the students of 
the SWBS organizer and why it is important. 
Activities:  The students will divide into groups according to their lexile level.  Together, they 
will read the article.  The teacher will put the sample graphic organizer up so that the students 
can review it as necessary.  The teacher and paraprofessional will assist the students in filling 
out the graphic organizer.  They will remind the students of what facts go into which blocks.  
Once the graphic organizer is complete, each group will create a poster that depicts the main 
ideas of the article.  The poster will also explain why the information is important to the students. 
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Daily Assessment:  The teacher will check graphic organizers and posters to make sure all 
information is correct. 
 

Thursday 
Research issue(s) addressed:  Relevant reading material needs to include real life 
applications. Students will be more successful when they are able to do activities associated 
with reading. 
Materials:  Food labels, pen/pencils, food pyramid posters, poster boards labeled healthy and 
unhealthy, markers 
Introduction:  The teacher will explain to the class that part of being a good consumer is being 
able to read food labels. 
Activities:  The class will first place the foods into categories such as vegetables, snacks, 
meats, dairy.  Guided by the teacher, the students will take a product and read the ingredients.  
As a class, they will decide if the food is a healthy choice.  Once that decision is made, they will 
draw the product on the correct poster.  The teacher will repeat often what words constitute 
healthy and what words constitute unhealthy.  Upon completion, students will discuss how they 
can make changes in their diets to promote healthy eating. 
Daily Assessment:  The teacher will monitor the activity to see if students are correctly reading 
ingredients and to see if they comprehend the difference between healthy and unhealthy. 
 

Friday 
Research issue(s) addressed:  Students with intellectual disabilities need more exposure to 
works than those without intellectual disabilities.  Teachers need to integrate technology into 
reading comprehension instruction 
Materials:  Computers, software Delta Messages, journal, pens/pencils 
Introduction:  The teacher will review proper behavior in the computer lab.  He or she will set 
the students up on computers in the lab and introduce the lessons on the computer. 
Activities:  Students will perform tasks on Delta Messages based on their individual reading 
levels. 
Daily Assessment:  Students will take the unit assessment at the end of the lessons. 




