
1 

 ______ 

Call for Proposals 

Webinar on Promoting Social Justice, Diversity, Equity, and Inclusion in Assessment and Measurement 

2023 

Goals for Webinar 

1. To put a spotlight on the ways that the NCME community is (or should be) taking up issues of

social justice, equity, diversity, and inclusion in the context of assessment and measurement.

2. To engage members of the NCME community in discussion and debate, providing a forum for

learning and informed action.

The winning proposal will be given a fund of $3,000 to be allocated to session participants as honoraria, 

with a cap of $2,000 as an honorarium for a keynote presentation. The webinar will be scheduled during 

the week of 20-24th in February 2023. 

Deadline for proposal: Jan 31, 2023 

Submit to  NCME@talley.com 

Review Process and Criteria 

Diverse panels consisting of NCME members with expertise in the proposed topic areas will review the 

submissions.  

A key criterion for any proposed session is that the featured presentation or discussion must be cast as a 

response to one or more focal questions related to research and/or practice for which there are no agreed 

upon answers in the NCME community. It is also encouraged (but not required) to reach out to individuals 

outside of the NCME community for roles such as presenters or discussants if they are deemed to be more 

knowledgeable about a given topic or cultural context. 
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The proposed formats for the session should be designed to best support the webinar goals. Session 

formats could include:  1) keynote presentation/demonstration followed by one or more discussants and 

2) facilitated panel discussion/debate. 

 

Session proposals should be no longer than 1,500 words and address the following questions: 

 

1. What is/are the social justice, equity, diversity, and inclusion question(s) that are the focus of 

the session? 

2. Why is the proposed session significant? Why is it timely? 

3. What is the interpretation-use-consequence context for the assessment(s) that will be the focus 

of the session (see Background section below)? 

4. Who will be participating in the session and what are their qualifications? 

5. What are at least two different positions that could be taken in answering these questions and 

who will be representing them? 

6. To what extent will empirical data be brought to bear on the questions that are the focus of the 

session? 

7. Who will be facilitating the session and ensuring that diverse viewpoints are being elicited? 

 

Background 

The goal of this webinar is to engage the NCME community in discussion and debate around issues of 

social justice, equity, diversity, and inclusion in the context of educational assessment. 

 

● Social justice issues in assessment consider factors such as race, culture, language proficiency, 

socioeconomic status, and ability while working to dismantle systems of power, bias, and 

oppression in evaluation of student learning (SUNY campuses, 2022).  

● Equity represents the idea that the distribution of educational resources and services should be 

purposefully unequal so that the neediest of students are provided more support to compensate 

for their different starting points.  

● Diversity represents the differences among people with respect to age, class, ethnicity, gender, 

physical and mental ability, race, sexual orientation, spiritual practices, and other human 

differences, both visible and invisible (OSU Extension Strategic Plan for Diversity). 

https://sunyinnovativeassessments.com/social-justice-assessment/
https://copdei.extension.org/diversity-assessment-tools/
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● Inclusive assessment strategies are intended to ensure that all students are given an equal 

opportunity to demonstrate what they know and can do in the least restrictive environment and 

as valued members of a learning community. 

 

Disagreement persists in the field of educational assessment about how we should define these terms 

and what we mean when we use them in the context of the activities undertaken for educational 

assessment and measurement. For example, historically, one purported equity value of large-scale 

assessments (e.g., standardized tests) is often attributed to their role as “flashlights” to reveal individual 

and group differences in performance and to shed light on inequities with respect to opportunities to 

learn. In fact, this is the value proposition underlying the two most recent instantiations of the Elementary 

and Secondary Education Act (ESEA), No Child Left Behind (NCLB) and Every Student Succeeds Act (ESSA). 

On the other hand, many have raised concerns about the unintended negative consequences associated 

with such uses. Similar concerns are often applicable when tests are used for selection, admission, and 

certification.  

 

The extent to which social justice, equity, diversity, and inclusion can be a focus of an educational 

assessment may depend upon interactions among construct conceptualization, assessment design, 

administration, analysis, interpretation, uses and consequences. A few topics for these interactions (not 

intended to be definitive, but illustrative) are listed below. 

 

(1) Addressing Learning Needs of Historically and Currently Disadvantaged Student Populations 

Through Equity-Centered Assessments. 

(2) From Construct to Interpretation: Stages of Assessment Life Cycle 

a. Conceptualization of Construct(s): Justice-oriented construct redefinition 

b. Assessment Design: Explicit inclusion of diverse voices 

c. Assessment Administration: Critical review of standardization and whether and to what 

extent it is needed 

d. Analysis of Assessment Responses: Adopting an intersectional approach to data analysis 

and reporting 

e. Communication and Interpretation of Results: Consideration of consequences of 
assessment use 
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(3) Addressing Social Justice, Equity, Diversity, and Inclusion Using Different Forms of Assessments 

a. Formative Assessments: Equity focused feedback to facilitate learning 

b. Interim Assessments: Accounting for heterogeneity in progress/growth 

c. Summative Assessments: Defining outcome measures that are social justice sensitive 

d. Diagnostic Assessments: Addressing equity challenges in item selection and scoring 

e. Norm-referenced Assessments: Decomposing norms for equity 

f. Criterion-referenced Assessments: Decomposing criterion for equity 

g. Using Summative Assessments Formatively:  Accommodating equity concerns 

(4) Evaluation of Intended and Unintended Consequences of Assessment Use 

a. Social Consequences 

b. Inherent Attributes  

(5) Social Justice, Equity, Diversity, and Inclusion Issues in Credentialing Assessments vs. Educational 

Assessments. 

(6) Social Justice, Equity, Diversity, and Inclusion Issues in Automated Systems in Assessments and 

Technology-based Testing.  

(7) How Can Large-Scale Assessments Be Culturally Responsive and Culturally Sustaining?  A 

Discussion of Methodological and Psychometric Challenges and Opportunities. 

 

 

 

 

Sincerely 

The NCME Diversity Issues in Testing committee: 

Can (Cathy) Shao (Chair) 

Cristina Anguiano-Carrasco  

Tanesia Beverly 

 Chris Brandt 

Veronica Mellado De La Cruz  

Raman Grover 

Merve Sarac 


