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1. Introductions, Community Agreements, and Access Check-In
2. Review Key Concepts: 
· Intersectionality
· Administrative Violence
· Infrastructural Violence
3. Model Case Study: Examining Bias at the Intersections
4. Small Group Case Studies: Practice Interrupting Bias at the Intersections
5. Whole Group Share and Discussion
6. Closing Reflection: Head, Heart, and Hands
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Community Norms and Agreements
1. We will value vulnerability and mutually hold each other accountable for showing up authentically as our full selves in this space. 
2. We will listen with resilience, staying present even when something is difficult to hear or understand. 
3. We will assume good intentions. This means giving each other the benefit of the doubt and trusting that we are all doing our best in each moment. When we are unsure of meaning or intent, we will ask directly for clarification.
4. We will practice accepting that there may not always be closure. 
5. We will respect each other's freedom to move, honoring our own emotions and bodily needs. 
6. We will monitor airtime and be mindful of including new/other voices.



	
Reviewing Key Concepts: Definitions
	
Notes

	Intersectionality: The idea that people’s experiences are shaped by the interaction of multiple identities and systems of power (such as race, gender, class, sexuality, and ethnicity), rather than by any single identity alone.
	

	Administrative Violence: Harm and erasure produced through bureaucratic systems, policies, and institutional procedures that may appear neutral but disadvantage certain groups or limit their rights and access to resources.
	

	Infrastructural Violence: Harm caused by the design, neglect, or unequal distribution of physical and social infrastructures (such as housing, transportation, healthcare, or environmental systems), which systematically disadvantage certain communities.
	




	
Activity: Small Group Case Studies
	
Notes

	
Small Group Discussion Questions:

· What are the “crossroads” present here in this case study for this student?
· Where do you see examples of administrative or infrastructural violence?
· How might individual staff members or departments reimagine procedures, practices, and/or policies to help this student feel supported?
· Thinking about your own institution, what can you and your community learn from this case study?
	







	
Closing: Reflection and Feedback Survey

	
Head: What is one thing you’re still thinking about?




Heart: What is one thing you’re feeling right now?




Hands: What is one thing you’re going to do because of attending this session today?
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Session Evaluation


Thank you! Your feedback helps shape future programming.










Whole Group Case Study: Class and Disability
Jackson is a senior at Andor College of the Arts (ACA). Jackson is a first-generation college student, and he’s financially independent from his family. Although loans and scholarships cover most of tuition, he still pays out of pocket for things like textbooks, groceries, and healthcare costs.
Jackson was recently diagnosed with a rare autoimmune condition called ankylosing spondylitis (AS). This is an illness that causes chronic pain, fusion in joints, fatigue, and harmful autoimmune responses. He has to miss both work and class several times per semester in order to attend doctor’s appointments, get blood infusion treatments, and rest during illness flare-ups. As an official accommodation, the Disability Services Office suggests professors should excuse absences when possible, but the policy makes clear that individual professors determine what works best for their courses. One professor grades attendance and requires that students write a three-page paper for each class missed to “make up” absences. Jackson falls behind as these make-up assignments stack up alongside other coursework. Over an email exchange, Jackson’s professor shares “I just don’t think you’re as ill as you say when I know you show up to your tutoring position the same days you miss class.” The professor suggests Jackson might consider dropping their class to take a different semester. Jackson knows that he indeed prioritizes work over class at times when he has limited energy, but he doesn’t feel like he has a choice. 
Later, Jackson discusses this situation with a peer in the same major, who suggests he might need to “just lock in” and that he might not be “cut out” for college if he can’t attend both work and classes. Jackson doesn’t know what to do, and he starts to feel like attending college might be too challenging in the end.
Questions for Discussion:
· What are the “crossroads” present here in this case study for this student?
· Where do you see examples of administrative or infrastructural violence?
· How might individual staff members or departments reimagine procedures, practices, and/or policies to help this student feel supported?
· Thinking about your own institution, what can you and your community learn from this case study?





Case Study Scenario #1: Race and Disability
Jay is an incoming undergraduate student at Tatooine Teacher’s College (TTC). He is on campus one week early for student orientation, where TTC is hosting a multitude of events to help students acclimate, identify campus resources, and build community before the semester begins. During Jay’s second day, his orientation leader shares that students will be expected to choose between several afternoon sessions. Jay’s orientation leader points out the BIPOC Student Resources session to him; although intended to be a helpful action, Jay feels frustrated that he was sorted into this session as a Black student. Looking at the list, Jay is highly interested in attending three concurrent sessions: 
1. Getting to Know and Utilizing Disability Services
2. STEM Major Faculty Meet Up
3. BIPOC Student Resources
Maybe especially after his orientation leader’s actions, Jay is indeed worried about navigating a Predominantly White Institution (PWI) as a Black student. He is also hoping to learn more about how to access resources through Disability Services as a student who had an IEP in high school for a Specific Learning Disability in reading comprehension. Furthermore, Jay really wants to meet his Chemistry professors before the first day of classes. Jay feels torn. He must choose between three sessions, inevitably meaning he must miss out on two other opportunities.
Questions for Discussion:
· What are the “crossroads” present here in this case study for this student?
· Where do you see examples of administrative or infrastructural violence?
· How might individual staff members or departments reimagine procedures, practices, and/or policies to help this student feel supported?
· Thinking about your own institution, what can you and your community learn from this case study?


Case Study Scenario #2: Gender and Disability
Eleanor is a third-year student at Coruscant College (CC). Eleanor has recently come out as transgender, so she has reached out to the CC Housing Office to request information about gender-inclusive housing options. She communicates that she is open to multiple solutions, but she would like access to an all-gender restroom, a roommate placement that matches her gender identity, and she needs to be placed in a residence hall with an elevator because she has Multiple Sclerosis and cannot use stairs without becoming severely fatigued. This is a documented disability, and her request is already an approved accommodation. The Housing Office communicates that there is no housing that meets all her needs. Eleanor can choose between the following options: 
1. Eleanor may choose to live in a specifically LGBTQIA+ community hallway (second floor) in a residence hall with no elevator. Her assigned roommate would match her own gender identity and would also opt into living in the LGBTQIA+ community hallway.
2. Eleanor may choose to live in a residence hall with an elevator in a single; however, restrooms in this residence hall are gendered.
3. Eleanor may choose to live in a suite style residence hall with an elevator, where she would have access to a relatively private restroom. However, she would be assigned nine random suitemates. This makes Eleanor anxious because her random suitemates from last year had been hostile during her coming out process.
Faced with these three choices, Eleanor is concerned that every option will present barriers to her feeling welcome or included during her third year at Coruscant College.
Questions for Discussion:
· What are the “crossroads” present here in this case study for this student?
· Where do you see examples of administrative or infrastructural violence?
· How might individual staff members or departments reimagine procedures, practices, and/or policies to help this student feel supported?
· Thinking about your own institution, what can you and your community learn from this case study?


Case Study Scenario #3: Religion and Disability
Marjane is a second-year student at University of Naboo (UNaboo). Marjane is a graduate student employee in the Disability Services office, where she acts as the data intern for the Director of Disability Services. Marjane is Muslim. She practices Salah, which means she prays five times per day. Two of her daily prayers take place during her 10am-3pm work shift. Marjane’s coworkers begin to “jokingly” refer to her prayer times as “movement breaks” and “Muslim accommodations.” Marjane knows her coworkers aren’t trying to be rude necessarily, but their comments make her uncomfortable.
As Ramadan approaches, Marjane holds a meeting with her supervisor to discuss supports she needs during the holiday. Ramadan is a time when Marjane fasts and does not eat for long periods each day. Marjane communicates it would be helpful if her biweekly data presentations could be moved to the mornings because she is often fatigued after a day of fasting, and it would be challenging to present in the afternoons. Marjane’s supervisor rolls his eyes and says, “the office doesn’t revolve around one person” and “this will be a scheduling nightmare.” Marjane regrets asking.
After Ramadan, the office holds a potluck. A Google Form is sent out to capture information about different dishes that folks are bringing. There is an extensive checklist for allergies to help the organizers ensure everyone will have a dish to eat; however, Marjane cannot help but notice there’s no way to communicate she keeps a Halal diet. She emails this concern to the organizers, and the organizers respond that Marjane will be able to “pick around” the things she cannot eat.
These situations are not uncommon, and Marjane is often used to navigating misunderstandings regarding her faith and practice. However, Marjane feels disappointed that she doesn’t feel or see evidence of the support values that Disability Services uplifts for disability accommodations but perhaps not religious ones.
Questions for Discussion:
· What are the “crossroads” present here in this case study for this student?
· Where do you see examples of administrative or infrastructural violence?
· How might individual staff members or departments reimagine procedures, practices, and/or policies to help this student feel supported?
· Thinking about your own institution, what can you and your community learn from this case study?


Case Study Scenario #4: Indigeneity and Disability
Darcie is a first-year student at Hoth University. During self-introductions in first-year Writing Composition class, they share their story of origin about their native island, Ryuaii. After hearing that they were from this island, the professor responded: “I went to Ryuaii on vacation last summer. It is such a beautiful island. I went to the beach, the mountains, and the people there were so nice! I want to go again this year. Do you have any recommendations for places to visit?”  This comment made Darcie uncomfortable because it is common for U.S. citizens to think of Ryuaii as a tourist destination rather than an island with a distinct culture and history.
Darcie is the first member of their community to attend this prestigious university. Their family, as well as her community siblings and Elders, are deeply proud of their achievement. One of the Elders told them: “Your responsibility is to bring back the knowledge and experiences you gain there to our community.” This makes Darcie feel motivated, but they also feel the heavy weight of responsibility.
During her first semester in Writing Composition, Darcie struggles to complete an assignment on time. Their responsibilities to their family and community events, combined with their learning disability, made it difficult for them to finish a paper by the deadline. Darcie went to her professor’s office to ask for an extension. The professor agreed to give her an extension, saying: “Students from your island tend to think slowly, so it is okay. You can take your time writing.” Darcie is glad to receive the extension, but the comment made them think the class will be challenging for them.
Questions for Discussion:
· What are the “crossroads” present here in this case study for this student?
· Where do you see examples of administrative or infrastructural violence?
· How might individual staff members or departments reimagine procedures, practices, and/or policies to help this student feel supported?
· Thinking about your own institution, what can you and your community learn from this case study?
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