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This poster is based upon the findings of a national, interdisciplinary survey administrated
collaboratively by a university director for services to students with invisible disabilities, a licensed
psychologist/LSSP, and a school counselor. Inconsistencies in adherence to AHEAD documentation
guidelines and changes in the way students with individual differences are served in K-12 will be the
foci. The table below summarizes the respondent demographics.

# Respondents # Female # Rural # Suburban # Urban Avg Years Exp Avg Age

DSOs 167 137 47 56 70 11 46

School Counselors 36 34 7 21 7 12 47

School Psychologists 114 96 24 47 40 13 42

Overall 317 267 78 124 117 12 45

SCHOOL COUNSELORS
On average, respondent counselors indicated that 50% of their students intend to pursue a 4 year degree.
However, when asked to allocate the amount of time spent on various tasks throughout the week
(counseling, classroom guidance, administration, etc.), school counselors reported an average of 4% of
their time spent on transition planning; only 11 reported ANY time spent on transition planning at all.
Additionally, almost 70% of the counselors responding rated their familiarity with the differences between
accommodations in high school and those in higher education as not at all or somewhat. Years of
experience was not correlated with knowledge of higher education practices, but it was positively
correlated with the percentage of time spent on administrative duties (r=.56, p=.003).

SCHOOL PSYCHOLOGISTS

School psychologists reported that topics of transition plan meetings included assuring that the student
could describe his or her disability (53%), discussing how to access services in college (55%), and self-
advocacy (64%). However, only 39% reported discussing the differences between high school and college
accommodation processes; this is not surprising giving that, like their school counselor colleagues, the
majority of school psychologists (79.9%) considered themselves either not at all or only somewhat
proficient in the differences between the two. The correlation between years of experience and level of
familiarity with the differences was very small and barely significant (r=.241, p=.039).

DISABILITY SERVICES PROFESSIONALS
A total of 167 AHEAD members completed the survey; characteristics are listed below:
• Highest degree: 9 Bachelor’s, 137 Master’s, 6 EdS, 22 Doctoral
• 8 African American, 3 Latino/Hispanic, 3 Asian American, 151 White/Non-Hispanic
• 59 had previous K-12 experience (more likely in the South and West)
• 134 worked only in disability services (not a shared position)

The following institutional information was reported:
• Highest degree offered: 33 associate’s, 34 bachelor’s, 21 master’s, 83 doctoral/professional.
• Autonomy in determining accommodations: 71 high, 66 moderate, 11 neither, 23 low/very low
• 50 in academic affairs, 4 in enrollment management, 96 in student affairs, and 22 “other”
• 104 had access to national level training (primarily master’s and doctorate granting institutions)

Respondents rated the extent to which students with invisible disabilities at their respective institutions
were able to describe their disability, identify academic concerns, describe previous accommodations, relate
how they were identified or diagnosed, approach faculty, and understand their rights under the ADA.
Students were rated positively in all areas with the exception of the ability to relate how they were identified
or diagnosed (neutral rating) and understanding rights under the ADA (moderately unable). The most
commonly reported frequency of contact with registered students was at least once a semester (46%). The
top three reported reasons for contacting disability services were to add or change accommodations,
request on campus referrals, and seek advice for speaking with faculty. The top two accommodations
reported were extended time for exams (95%) and a reduced environment for exams (61%). Respondents
indicated which elements of documentation were REQUIRED by their institution:

Element % Requiring
Evidence of impairment 90

Credentials of evaluator 76
Specific requirements for recency of documentation 56

Specify requested accommodations 54
Specific diagnostic methods or batteries 48
Evidence of ruling out other explanations 12

These results are concerning given the emphasis on the priority of primary documentation (i.e. a 
student’s narrative) in the AHEAD Documentation Guidelines.

IMPLICATIONS
Although disability services professionals (all AHEAD members) reported a high rate of access to training, significant autonomy in the ability to determine accommodations, a significant majority (90%) reported requiring
documented evidence of impairment in support of requests for accommodation. Further research will examine whether they are unwilling or unable to adhere to the documentation guidelines. It is possible that respondents
misunderstood the questions, so further survey development should include opportunity for convergent evidence (questions asked in different formats, scenarios, etc.). Disability services providers are encouraged to review the 2012
guidance from AHEAD regarding documentation.
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